OUSD Family Engagement for Student Learning Rubric

School: Hillcrest K-8 School
Element Pre-Initiation Stage Initiation Stage Developing Stage Sustaining Stage
Staff members and families routinely
Shared Staff members and families have worked articulate the major principles of the
isi . shared vision and use those
School Vision together to describe the school they are rincinles to ouide their dav-to-da
Little effort has been made to A vision statement has been trying to create. They have endorsed }e)ffortg and degucisions They honegcl
Do we kno.w engage staff or families in developed for the school, but most | this general description and feel a sense assess the current reeilit iny their Y
what are try:ng describing preferred conditions staff and families are unaware of, or | of ownership of it. School school and lclontinuall Zeek effective
to creater for their school. are unaffected by it. improvement planning and staff tratecies for red iny the
development are tied to the shared Srategies 1 ueng o
(same as PLC vision discrepancies between the conditions
rubric) T described in the vision statement and
their current reality.
) Teachers and staff create opportunities Staff knows and acknowledges that
Teac.hers and St/flff begm ‘o make to engage families about grade-level families & catregivers are the expetts
the link to learning with all family standards & student work, common on the student, and solicits key
engagement activities, including instructional strategies and teaching & SilEormeiton dhomt: fhe smilat
gb Staff and families have limited or ¥rlttin mforrnaftlor}]ion standards. learn.ing practices. Educatipn jargon and | Teachers collaborate in grade-level
g no interaction to understand cachers want familes to support English-only written materials are teams on developing quality
£ ; : : classroom academic goals (i.c., minimized and adult-learning principles ; B
Educational curticulum and standards, stating . g princip assignments that create opportunities
S ... . ’ standards & student achievement) re incorporated into the shatin " .
’4 Activities & that it may be too complex. No by assisting students with arc incorporated Into the s g for students & families to interact
Practices ev1depce of efforF to homework, but they do not explain School educates family about effective with what Fhe stud.e.nt is learmng.
explam/. communicate standards how content supports school or instruction from research and Teachers‘ give famll?es the premise
for families. district academic goals (c.g., grade- collaboration with teacher teams, upon which .the assignment is built,
level standards, District goals: therefore knowing what to observe in \yhat the assignment should look
literate by 3% grade, algebra by 9% walkthroughs. This includes recognizing like, how it should be completed and
grade). how students are developing skills to be how long it should Fake the student
successful in college. to complete the assignment.
Educational data and assessments are All programs & activities with and
. School staff makes efforts to . >
Staff express that student learning | . taught so that families understand the for families focus on student
. . . increase attendance at report-card . .
& achievement information are . . link between classroom work, grades learning. These programs help
Student . conferences. Educational data is S . . ;
. considered too complex for . . and school data. Families discuss with families understand what their
Learning & . shared with families as a means to . . .
. families to understand. School . o teachers how to improve student children are learning and promote
Achievement - understand specific school initiatives . . . . -
Accountability Report Cards and strategics (c.g., literacy & progress by setting goals tied to increased achievement. Families
posted, but little explanation. readin ac%loss tlr.i.’curricuium) standards, data, and pathways to college, | gain skills to help their children learn
& ' especially A-G requirements. at home.
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OUSD Family Engagement for Student Learning Rubric

School: Hillcrest K-8 School
Element Pre-Initiation Stage Initiation Stage Developing Stage Sustaining Stage
Teachers & Staff express Workshops exist to train parent Parent leaders and parent
ambivalence about families & leaders so that their leadership is organizations maintain an on-going
Families aren’t included to share families being involved in the linked to school improvement outreach, engagement and organizing
Leadershi responsibility in advancing learning academic aspect of children’s efforts and student advocacy. Parent | relationship to build families social
Develo melr)l ¢ and solving problems concerned learning. However, individual leaders and parent organizations and political connections to school
P with school improvement and teachers and staff are initiating social | develop partnerships with each other | improvement and student
student achievement. events that include families and are and the school to embrace the achievement. Staff welcomes and
o encouraging families to meet with importance of linking their work and | expects family partnerships
§= each other as a cohort. raising school achievement. throughout the school.
2]
b3 Parent organizing & planning is
Fc . .
S Staff recruits parent leaders with the | School improvement plans are evldept 1Al GOVELNANCe SEructures so
. . . . that links are made to accountability
- expectation that they attend Parent shared with Family & Community and decision-makine. Specificall
School engages families for Leadership Conferences and SPSA Office so that Parent Leadership SSC/ELAC/PTS Ag'lanlil ino s Y
Governance compliance reasons only, Summits for their SSC & ELAC conference and summit agendas are driven by principl p Al ) sion
subsequently obtaining signatures on | responsibilities. In addition to SSC informed by those plans. datze oa}isp& l:ezce;;;’aﬂl{l:s’ A
decisions with little discussion. & ELAC, PTSA incorporates plans Accountability, especially the dete,n%l ined in collaboration so that
for increasing student achievement budgeting process, is explained and .
‘ ‘ measurements & compliance matters
as part of their charge. understood at the school site. .
are leveraged on behalf of their
children.
Teachers encourage families and . . "
families to advoca%e for their Familics cngase with otherh familics
Staff don’t include families in Staff meets with families to discuss children’s learning. Mutual 2§i§r?fr?$igﬁn Z?llbe(];itli?re
Advocacy for | understanding their children’s issues about children, and model communication begins between relationfhi . foczsinpl())n students’
Children learning and investing in their traditional “twice-a-year” families and staff to discuss student ps 8
. . . needs. Families actively and
children doing well. conferences. progress and create openings for on- — . .
. . . enthusiastically participate in school
2 going concerns, including pathways
s to college programs.
2 =
> Families and governance structures - . .
. s [ s s )
< are introduced to school Partnering with community based Families & caregivers clect governing
. oo T . representatives from classroom
Advocacy for improvement plans. Although organizations is becoming the norm. e T Ty
School School improvement located with families ate initially only encouraged | Families engage with appropriate Leaders and SCi‘lOOl staff ::e o
school staff only. to give input, families begin groups and/ot teams to determine Y
Improvement v . . . look at school data together to
authoring significant sections of the | goals and benchmarks for improving determine voals and calibrate
SPSA based on data and school school culture. ; 89
vision implementation plans.
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OUSD Family Engagement for Student Learning Rubric

School: Hillcrest K-8 School

Element

Pre-Initiation Stage

Initiation Stage

Developing Stage

Sustaining Stage

Systems

Comprehensive
Planning

Family programs are little more than
one-way communication from
school to families.

Family involvement tends to be
among a limited segment of the
school community. Staff is selective
about who is welcomed into the
school. Although the school’s intent
is welcoming, barriers still exist for
some families/parent groups
engaging with accelerating student
achievement (e.g., language, time of
day, child-care).

Families engage in developing the
SPSA as a relevant and living
document for setting goals and
benchmarks for which school they
can support and be held accountable.
Active recruitment of parent leaders
is systemic and includes variations of
meeting places (e.g., churches,
homes) and times (e.g., evenings &
weekends).

Family engagement program design
incorporates economic and other
potential parent constraints for
patticipation. A system exists where
translators are readily available and
community-based partners work
together to reach families and broker
relationships.

On-Going Staff
Professional
Development

PD activities do not exist for family
engagement.

Professional development activities
and support to teachers in the area of
community and family engagement
includes guest speakers and
resources.

Staff change assumptions from one-
way parent involvement to
cooperative parent engagement (i.e.,
look beyond families’ roles in just
chaperoning & attending PTA
meetings). Staff PD includes
navigating through conversations
with families as advocates &
pattners.

Staff have opportunities to learn
alongside families about
collaborating to improve student
achievement. Professional
development helps teachers to
recognize and cultivate the
knowledge and strength of each
family.
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